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I PREFACE 

i — 

\ 

The mandate to provide equal ity/in educati^^^^ 

related to the Federal |.egislation known as T4tU IX which wj^ passed l^y 
the 92nd Congrtss (1971-72). This section of the Education Amendments Act 
forbids sex discrimination- against students in federally assisted educatlo^l 

programs. ^ ' ^ , - * ^ 

. = ' . % 

This Was followed by the enactment of Public Law 94-482 - Education 

Amendments of 1976, Title II - Vocational Education. This la^ deals 

specifically with overcoming sex bias and sex stereotyping. \ 

Although t^ere had been opposition to the p^assage of this law by educators 
and the lay public, sex discrimination, once a personal or mdral decision,' 
is ^ow regulated by l^w. • • - 

jJi;pV^ cat io ns for Home Economics in New Jersey * 
Since May, 1975, Home Economics classes must be open to both-male and 

■ ■ . ■ • • . ; , ^- . . 

female students. Some teachers In N§w Jersey have been teaching coed classi 
for several years and wonder what all the furor Is about. However, when • 
Title IX of the Edubtior^ Amendments of 1972 was enacted and then was 
followed in New Jersey with the Implementation of Title 6, some new areas 
of concern and uncertainty emerged. ' r. 

(;iose, scrutiny of the two regulations revealed a number of quest 1or\5. for 
^h^me economics educators; among them are: ' 1. ' 

1. What^ex-eTctly ts meant by the terms discriminatory pr^tice, sex 
b.ias, sex stereoi/ping and sex discrimination? - 

2. ' What discriminatory practices' are unconsciously carried on In 

» . ' ■» ^ 

home economics programs? What actlvltles, programs and dburst 

■ ' ^ . ' ' ? r 

1 ' ^ 



content are selected unconsciously* thus revealing the .values and 
traditional patterns of aur culture? 
3* How does lise of the media reinforce sex stereotypes? Are the 
. materials chosen ^r class worl^ promoting negative sex cole 
, ste^otypes? ~^ ^ . ^ ' ^ * ^ 

^4. What strategies or approacfy^s .a^ge used to recruit students ^for 
home economics classes? 'What techniques ^re used to filter out 
those students considered not'- suitable? ^ * 

5. How do the home economics classrooms and the physical properties 
found within the room promote or hinder a bias-free learning 

• environment? . • — — 

6, How does the teacher" Influence the climate of the classroom?' 
Are the evaluation tej^hniques or standards of v^rk different for 

male 'studeritsH^nan they are for female students? ^ 

C, • • • ; * » 

Do long held assumptions abodt sex-appropriate activities restrict 

' . " ■ . -» • 

choices or options JFor pupil growth?- * " ^ 

Are individuals denied the* opportunity t6 deal with concejits and 

ideas that can help them develop their fullest liotential , because . 




of 'ttielr sex?. 



8. Do Uie values and attitudes of tthe- home .economics teacher influence 
th» objectives and outcomes of the prosjram? • . 

It is hoped that this handbook will ser've to answer t-hese' questions -and 
cli^rrfy some misconceptions surrounding the mandate-to ppovide opportunities 
for Including both males and females in home economics classes. 



^ 




I. CVEiraiNG 5^ STMOIYP/ING 

Th^ Challenge 
VA€RE lb You St/ 
. Some Terms You Mi^y Need to.I^ . 



N 



Current federal and- stat* legislation charges all educational. sys^^^^^^ 
liith eliminating se^ stereotyping «ind sex Has. Tbls mandate has resulted 
.\jn an important challenge and the pos'sibility for ^citing opportunities 
in home economics programs. ' 

When ootmoderl attitudes Wrd sex roles are eliminated the p(kential ^ 
for* hetplng^students expand theTr role options' eir^r^es. Both sexes\ii 
benefit from the occupational and vocation^il skills'that are developed in 
hon»^ economics classes. ^ 

The opportunity for males as'v^ell as females to dealwTth the subject 
iHatter of home economics can make a genuine difference in their lives. 

Expanded role options are but one desir"^ble outcome of coed parti- 
cipation in home economics. Eliminating sex bias from hopie^^con^migs 
clUses and eliminating sex ro>e. stereotypes from the curriculum also 
enables individuals to become liberated in the true s'^nse of the term. 
SJ;Ments ;have the freedom and the khowledge to make choices about the roles 
they plan in career and family activities based on their personal values, 
'needs and motivations. . . , * 

The tremendous stress /aced by^families and individuals 1n today'.s. 
world could be -ameliorated ^f people had coping skills for dealing with, 
change. « , ' > ' ' 

E'ffecti've home econbmics programs offer the chance to develop these 
coping skills. " , " *■» 
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( - .Where Do You Stand ? ' ^ ^ 

Here Is a checklist to help you determine whether or not your classroom 
activities provide for expanding role options. . ' 

Assume for a moment, that you have taught basic clothing construction 
for several years to an a)l female population. SiJddenly, your ad- 
ministration indicates that- you will have both males and females In 
your clothing classes. / 

, Questions: What attitudes of your oWn rteed to b*e chdjiged? What 
questions come to y6ur mind first? 

1. Do you actively seek J;o recruit male students for your classes? 

Do you try to Include guest speakers and resource persons who are 
of Jboth sexes? 

3. Do you have the same evaluative criteria for both males^'and females \ 
in your classes when judging their work? - ^ * 1 

14. Do you avoid whenever possible assigning tasks according to sex; for| 
V example, girls set t^^ table, boysNilce out the garbage? 

5. J[o you consciously avoid using the feminine pronouns to the exclusion 
of the male? Do you refer to your students as "my girls" or to fathers 



as "breadwinn^s"? 



6. ;.Do. ypur bulletin boards and other visuals depict males as well as ' * 

females? " v 

7. Do you help students, to see the ociAipation of homemaKing as an k . 
androgynous one? >* . 

8. Do you provide experience for students to clarify their values which 
relate to sex stereotyping? Do you help them analyze the myths and 
realities related to their bel1efs?r ^ 

9. Do you emphas1?.ejthe Career pbssibil 1 ties* open to both men and women 
tbjcottfh-tt^e use of the skills learned in home economics^ classes, for" 
^ample,' family, law., pediatrics; social work, food senlTce management, 

and so dn? |j ' 



Soine Terms You May Need to Know 



Current literature examining the problem of providing equal access to » 
alT educationaT experiences for both male and female studfents ts liberal ly 
sprinkled with some phrases you may not be certain ybu/;anNiefine. Here 

t 

are some you may need to know. ' < . ' 



Stereotype 



of 



Assumed, def/ned, social conventions 
or names,, le'riired behavior, attitudes 
and exception's. Assumptions that ^ 
people of different sexes should 
.behdye according to rigid patterns. 



Stereotypical ibehavior 



A pattern of action or thought based 
on the expectations or norms of a 
particular group or society. 



Sex bias 



Oiscrimiij^ory practice 



One sex is favored over the other. 
Preferential treatment is given to 
qj>e group rather than the other. ^ 

action' or failure to act based on 
:he sex of the individual or group. 



Expanded roles 



Androgyny 



Mal'es and females are presented as 
equals in the home, school, and the 
world <Jf worl^ They are free to ^ ' 
embrace roles which w^re previously 
, limittsd to one sex. They are free to 

5^ " demonstrate a wide range of personality 
traits r trrteTTectual ab'fltttes and' 
interests. 

* . ' 

The ability to express beth "masculine" 
and "feminine" characteristics. 



'Often stereotyped or biase<i^tions are a result of unconscious behavior by 
the teacher. Social and cultural conditioning influence our patterns oj ) 
action. ^ Check some)6f your practices; determine whether or not you are 
guilty of some undesirable expressions. * « 



II. TEACHING roR EXFWe ROLES 



Building Curriculut^ 
Student Outccmb^ ^ 
Teacher as Model 



.Seven Steps to Eliminating Sex-Role . 
Stereotyping from the Home tcoNOMics 
Curriculum 



Teach1^^q for Expanded ^oles • * 

■» . ■ ' ' ' 

There Is increased awareness that sex discrimination in education 

.^•l^es_ihe,.o^^^^ <Se.vftlop;lheir total 

beings. In addition, it Timits a whole world of subject matter to 
a particular sex. To exclude girls f*rom a course In auto mechanics 
because It Is not considered necessary nor appropriate for their 
development of U«e skills' is| outrageous. ApaTagouv^ +s to 



Offer a foods class to i^^s a\rijuj^ el imitate the concepts of , 
nutrition and meal planning, Bot^f of theseSfcctlons are based on^ the 
premise that the students will not be expected to. iejj^l wlifl' the- * 
subject matter in the future. ' , . 

The impact of Title IX legislatfoiY and its companion in New Jersey. 
Title VI., is designed to provide external forces for change in 



educational practices. 



■The eventual elimination of sexist practices Within schools 
Is necessary ^x\ order to provide each student with a "wider 
range of alternatives in his/ (or her) Tllje choices with each 
increment of education." StDpits at all- levels of education 
need to be aided to I'ind new doors rattlfcr than being trained 

•even more narrowly to fit. Itito a specific societal niche. 

^(Illinois TeJrcher, Vol. XX, No. 4). ' v.' 

- Men. -a-re-react^lng- .Into aif^eas " (Jf^ce confrJdared^nly for^ females - 

child development activities, food preparation and consumer 
management.' Many current thinkers bel-ieve- that traditional 
prescriptions for male and female roles are clys functional In 

m today's fast paced soctety. Technology h,as eliminated many 
of the tasks which used to require muscularity or extended 

V, -time. Mechanized tools like vacuums apd Irons make hous'fe- 
/- hold activities less tedious, but^also limit the sense of 
fulfillment and skill that a housewife can feel. The 
barriers- surroupding "men's jobs" ara^rodlng* Women, 
'anxious to" cbntrlbute economlcall^'l^r the famNy, ve taking 
nontradltiohal jobs. Women with ^pecfal skills and Intel- 
lectual abilities are being callmon more often to par- 
tltripate In professional researcH aiW advisory roles In 
all fields. (Guttentag and-*0rayf 1976, p. 9) • ' 



'Stereotypicidl behaviors appear to be useless in., today's "society. 
Women as well as men ar^ belrt^ called upon to play an ever expand-inig 
nufnber of roles in, the world today. This mul tipVid ty of ro.les calls 
for the development of new skills and competencies the part of. 
men and womfen . . These skills are those required for effectively j'^ 
manag-ing their lives. The ability io set goals based upon clariffed* 
values and the ability^to proceed to implement ^hese goals by 
effect ivelyl^ianaging their resources are the skills for "Effective 
daily living. .These skills are not deeded primarily by one sex but 
are needed by both men and women' as they pursue their life-goals. 

Our- present society requires that individuals do not'place limits^ 
on their behavior according to their sex. One is expected to be 
able and willing to play an ever increasing number of roles 
according to the demands of the life situation in which one finds 

oneself. This ability to fexprisss both "masculine" and "feminTne" 

• . . . • ■ ' ^ 

characteristics is referred to a§ androgyny. 



The advantages to androgyny are many. Guttentag and Bray see these 
in particular: . " ^ . . ^, 



Androgynous people can be situationally relevant to their* 
problem solving, T>at 1s^ androgynous men can fix ar baby 
bottle, handle a kitten, or iron a shirt, while "masculine" 
men could not do^o, or prefer not to do so even with 

. monetary rewards. Androgynous women can giVe independent 
evaluations, us,e a hammer, and solve an abstract problem, 
while "feminine" women are usually too paralyzed to perfonn 
any task adequately. 'Among researchers who study sex role 
socialization there is little disagreement that arbitrary ^ 

. decisions .about what sex role is appropriate tend to. limit ' 
the development of any person to his or feer full potential. 

(p.- 11) ■ . . ^ V 



JglTdlnq Curriculum 

A. Condbct needs as'sessment among students, parents, community • 
and school s'taff to revise or m6d1fy pbjectlves of each 
course as well as th^ curriculum as a whole. Base ob- 
jectives^on the needs and interests of the total population. 

B. Consi#r career devellopment needs of students. Career 
asVects of home etonomics curricula provide a rich source 

. 'of concepts and 'supporting content for course work. ' 

C. Plan projects that will Enable students to attain skills 
etfrt^frWTf Th oBjGctiyes. There should be equal potential for 

student interest and achievement by students of both sexes, 
ijlake no assumptions^about expected progress. For example, 
many girls begin units and courses with little or fto 
ability in the specific area being taught, just as many 
. boys. do. Simply treat each student as is; a be^ner, 
whether the student is a girl or a boy. LikelNse, expect 
boys to advance in the subject as rapidly as any girls. 
It should not- surprise you when they do,, 

D. Keep upgrading the quality of the courses. Hi^ interest, 
substantive course work benefits all students. 



student Outct)mes 



( 



At a meeting at the University of Illinois In April, 1978. Albtrta^ 
H1,ll, Oean. College 0/ Home Economics. Washington State University, 
gave an address J'BiHldlng OCiV Profession". S3he Identified new 
goals for the person educated tfh^ugh home economics. To be able tp: 

A. ^ulde and nurture 'the young. 

B. Teach children , tfrr^g ndl ca p ped r^ttsartrled-and tfrr rhterly — 
Independent living. ' ^ 

C. Cope wit the technology of .The home. 

D. Implement consumer ^;ie^1sions based on knowledge ^^orld^ 

resources and the effects of their us6 on others. 

■»• 

^. . 

• E. Acquire skills and attitudes to maintain kinship- system 

In new family forms. ^ - 

F. , Develop environments which enhance the quality of life.' 

G. Overcome stereotypes of sex^'roles and develop heaTtfiy 
concepts of masculinity and femininity. 

H. Plan for feeding oneself and one's family on the basis 
of availably knowledge. / 



TeachT \i Model . ' . • • ' n 

A, « Us« neutral lab coats, aprons, decorative toucMs.. 

B. Assign roles; In lab courses equally, for example, servi-ce 
. and cVeh'n. i|p 1n*food(5, classes. . 

Respect (qualities of eacJv and every student regafflleis. 

of sei^. ' ' ' ' ' ' * 

D. Aviid verbal references ,^o sexist ^emarks and traditional 
poles. 

E. Use non-^rad1t1on«^l role-nfodels as speakers for class 

visitations. ^ - — - 

/ - 

F. Break down projects in clothing classes Into segments that 
focus on Individual skills In addition to working With 
fitted garments; for ex2[mple, ;Seam's, darts, collars, gathers 
and buttonholes, can all be practlced^^lthout^^^ 

a "wearable" garment. Consider also the analogl^ ^ 
womart's blouse and a man's shirt present very similar 
. Experiences. Focus on the skills students need to develop. 

G. In evaluating student progress, make no excuses — use the 
sa^e standards. for males and females. 

H. Work constantly but tactfully with colleagues and students 
to promote positive and res(|^ectful attitudes toward. 

.students In the cdur«es. Reinforce positive statements 
and Ignore or politely counteract negative ones. Avoid 
being overly militant. Let the work of the studertts speak 
for itself.. 

I. Learn to operate educational equipment, for example, movie 
projector, tape recorder, etc.^ 

J. DO NOT BE AFRAID TO TEACH COED CLASSES. OTHER TEACHERS 

♦ 

HAVE BEEN^ DOING IT FOR YEARS. . ' 

iif 10 ^ 



: /' 
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You'r^e on your way - to developing a /home economics cg^riculum that focuses 
/ on expanding role options and 'developrngLhupMUi potential. 
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Se'^ eni^teps to Eliminating Sex-Role Stereotyping from the * 
5 Home ^onomtcs* Curriculum 

□ V.' Familiarize yourself with Title IX, Title II of^the EducjittonaT 

AmeQ'dn|6ifs Qf .)976. and the regulations of Title I as they* 
' have be^n developed /or New Jersey. , ^ ' , 

t . 

\ Q 2. » Assess your position orv teach tng coed classes^ determine^ v 

where you stand. Examine tl^e modeT you providit for ^^y^^^ . „ 

class. 

□ 3. Che«k your course titles and course descriptions for symptoms 

of "age", w^^^ may reflect conscious o.r Unconscious stereo- 
typing. . . 

D 4. Develop rec/uitment policies and practices 'to attract males A 
as well as females to your classes. Demonstrate that the J 
demands of expanded rol^s in iM^ near ^future can be met 
through life skills developed nn home economics classes. 

Q 5. MonVtor your cti#fculum; be certain the thoughts of males 
are heard, as, well as females. Balance your ^est lists. 
Try to have male as well as female resource persons visit 
your classes. Plan for attitude development as well as 
^ knowledge and skills. • - . 

.' . > • ■ - ^ 

. {J 6. Watch your language. Much sex role stereotyping is SAibtle. 
Try to watch your "his" and "hers"; keep them equal. En- 
courage a classroom climate that emphasizes the potential 
of peopl e^ and the elimination -limits Jiased on sex. 

' \J 7. ' Evaluate ^bur teaching materials;' if they are biased or 

stenegtyped, ^ry to replace them. If that is' not possible, 

. havgs^€kur|ts Doint out the^misconceptions. Examine the 
impatt of ^te/eo typed images on the attitudes and behavior 

• of people^^ {/ ■ 



t 



iMPLEreri%A » fair pmm 

V*HAT Do You sKk Is Your Languaqe Se 
Language - Words TO Mm<e A Difference 
Sexjjsm ik Language 
Recruitment • ^ 
Writing Brochures • v 



r 



J 



o : 



students are assigned to purchase fabric 
forva clothing construction projecp!^ 
Do you say? 

When you go to the store witii ] 
your mother / 

J- 



This is an example of: 



a. stereotypical behavior 

b. sex bias I 

\ c. discijjiminatptV practice 

d. expanded roles 



V 



A student Is working In' the child 
development lab nursery school. The 
student tries to comfort a crying 
child J)y. saying; : . 




This Is an example pf : 



a. stereotypical behavior 

b. sex bias 

c. dlscrlml^natory practice 

d. expahded roles 



The food preparation class wants to set up a mock restaurant. Work\ assign- 
ments must be made. .Do vou say? 



Boys will be the managers. . 
Girls will be the waitresses/" 1 

-'^ ---'-v_3<j. S 

This Is an example, of: 



c 



a', stereotypical behavior 

b. sex bias- 

c. discriminatory (Jractice 
e. expahded roles 
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UY)quaqe - word^ DO make a dlffgrancc ' A ' * ' 

Learn^ow to spot sex^blas In words, In pittures, In ^tlons. Revise 
the curriculum materials and your 6wn approaches to consider males and; 
females equally In each concept presented. 



Sexism In Language 

As <h^(#acher be contclous of your word choices. Select them carefully. 
At fifst you may feel self-consdpus, but this behavior wIlT become 
secorld nature In a short while. 

The folTbwIng material was taken from the November 1977 Issue of 
FOLIO MAGAZINE,, which acknowledged the contribution of the McGraw-HllV 
Book Company for Its precedent-setting wprk Ihlthls area. Use of this ' 
mateMal will help you develop a better vocabulW awareness. 

I. Ir^clude all people in general reference by substsltutlng sexual words 
, and phrases for man-words. 

• « 

M . -YES 

mankind , , people, humanity, human beings* 

hi 



luman race 



man-made ^ synthetic, artificial, constructed, 

manufactured, of human origin 

manpower \ human resources, human energy, 

— o'^ workers, workforce 

man-sized ' 'husky, sizable, large, retjuli^l'ng- 

exceptional ability 

man-hours hours, total hours, staff-hours, 

' working hours 

f9und1ng fathers pioneers, colonists, patriots, fore 

bears 

gentlemen's agreement infonrial agreement or contract . 



lA 

• so 



-ftefer to women and men equally and make refet^pnces consistent. 



Sam Purdy and Miss Brown 
Julia and Purdy 
Mr. Purdy and Ju^fa 
M1s5 Brown and Sam 



Sam Purdy- and Jiilla Bpowh 
Julia and Sam ^ 
Purdy and Br6wr\ 
Miss Brown and Mr. PuVdy 



» . . . ^ . - ■ . 

Avoid usioa ''raan:^ or J'WQ^^^^ prefix In job titles. 



businessman/businesswoman 
chairman/chairwoman 



workman ^ 
foreman 

repai rman/handyman 



^cameraman 



delivery boy 
salesman 



YE3 

business executive, manager, 
entreigrenuer 

presiding officer, the chair,- head, 
leader, coordinator, moderator, 
.chairperson 

laborer, employee, staffs member 

supervisor, manager 

maintenance person,. Qr be more 
specific: plumber, electrician, 
carpenter 

camera operator, technician, 
photographer 

delivery person, courier, messenger 

salesperson, sales clerk, sales 
representative 



Use parallel language when referring to people by sex. Females over 
the age of 18 are women, not girls, unless men are referred to as 

r 

boys. Similarly, women are "ladles" only when men are "gentlemen." 
NO YES 



the ladles and the men 
man and wife 



the women and the men; the ladles and 
the gentlemen; the girls and the boys 

husband and wife 



V. Grant equat respect to women and men. > \ 
. Do not trivialize or stereotype either sex- or describe men b^ 
mental attributes or professional, posit ion and. at the same tlrne^ 
.describe women by physical attributes. 



NO 

^ohn Simon Is a competent 
executive and his wife, Ann, 
Is a charming brunette. ' 

Ann Simon Is a successful 
designer and her husband 
i3ohq. Is a handsome blond." 



VI 



YES. >, 
The Simons miike an attractive couple. 
John Is a handsome blond and Ann is 
a striking brunette. 

Ann and John Simon are highly respected 
In ttieir fields. Sh^ is a successful 
designer and he Is a competent 
executlye. , 

Encourage students to evaluate the effep^s of sexUm In. language. 

the following chart may provide the basis for a provocative discussion. 



SEXISM IN LANGUAGE* 

Have 9ou thought about the male and female connotations of the following dcscripS^ words^ Do you aRret 
wiih the sex Tclatcd miciprciations? , - o k ^ . c^v^ yuu «jjic» 



DLSCRIPTIVE URM 
Torccful 
Talkative 
Forgetful 
Inlcrcslcd 
Obstinate 
An^ry 
ronic 
Bfficient 
TAIking together 
Devious 
-ighihearted 
Thoughtful 
Careful 

Dauntless • ' 
Ordinary 
Industrious 



INTERPRETATION FOR WOMEN 
Domineering 
Gabt^ 

Scatterbrained 
Nosy 



Stubborn ' 

Hysterical 

Bitter 

Compulsive 
GcJssip 
Scheming 
I Frivolous 
-Over-sensitive 
Obsessive 
Brazen 
Homely 
Diyidge 



\ 



INTERPRETATION FOR MEN 
Charismatic 
Articulate 
AbschT-minded 
Curious 
Sirong-willed 
Outraged 
Humorous 
Competent 
Conversation 
Shrewd 
Easy-going 
, Considerate . 

Prudent 
Fearless 

PleasanMookinjs 
Hard workin^^ 



•Termlnoloty idapied frx>m •Poster Pull-Out." q^Mtfiiuy, Vol, 6:9, November 1973, p. 22, 

Not.; Also str -A Vocbuliry Guide for Worklnj;Womtn" in the book, Sisterhood is Pow^ul. edited by Robin Morgan. 



Remember: language can be: 



ILLINOIS flEACHER May/June 1975 



• A' * 

excTU|ion^ry — — encompassing 



biased 

iwg^^lve 

demeaning 

16 



sex fa4r 

— positive 
supportive 



Recruitjnent. ^ . ' " ' ' 

One way to begin to encourage more equaV participation in home economics 

* 

classes is by carefully exairfining course titles and descriptions. 



Domestic Science 




Thi« course in home economics prep^ares g+rls - 
for entrance into the largest business in the 
United States: the management of millions of 
households. 



Although antiques are becoming increasingly valuable, course descriptions 
like this one^will not demonstrate the potential-of your course offerings 



Consumer Management 



Constper management wi.ll help students devetop the 
understandings * concepts, and skills required ta 
aj^hieve maximijw^ utilization of and sattisfaction 
from re&Quroes wijthin one's personal v^ilue system. 
Students v^Jll comprehend that the basic ingredient 
or economic competence is the wise use of resources 
as one selects a ''job, earns, spends, saves, borrows, 
invests, andfplafts for the future. 



i 
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Be certain your' course titles are of sex bias. If you^ find some*^ 
relics In your files, update tfiem before the registration per.lod In 
your school . • * ^ . 

* 

This 



Apparel: Selection, Design and Construction 
Consumerism 

.. • 

Consumer Economics 

Design for Living (Interior Design-Home 
Furn-ishings) 



Fjamily Living 
Foods Service Management 
Food Science 
Human Development 

Lifestyles 19 

Nutrition 
Parenting- 

Personal and Family Management 



Not This 
Sewing 



Housel^old Arts 



Boys' Chefs Class 



Bachelor Living 



Baby Sitting for Glirls 



There are many other effective' recruitment strategies. Among them are: 

1, Serve as a guest speaker in another discipline to get toi know the 

student population and to get them to know you. Architectural 

. • . . . • •• 

drawing might be' one. * * . 

. ■ / 

2. Develop your own expertise in broader, "non-traditional areas and • 
demonstrate your ability to ex^Jrcise it. Show how your own expertise 
relates to a variety of disciplines and Interests that are not 
traditionally fe»nale-oriented.- For example, show how consumer 



< : 



education applies to the purchase of sporting goods* and 
motorcycles. 



Use displays. and sh^cases shdwing both males and females 
engaged in home economics-related activities. ^ 

t 

Be sure to participate actively In career fairs and orientation 
programs. Recralt males on those occasions to help and partlcl^/ 
pate in ways other than. .the. JriidlJtJii^ 

Become acquainted with students In your study halls arid during 
cafeteria supervision. Get to know the male ^tudefi^ and learn 
about their Interests, Begin relating your subject to those 
interests in your conversations. 

Invite males to partljclpate formally and informally In your 
classes. Have them' serve as panel members and guests. 

Write for grants and use suph projects to Institute pilot programs 
Involving ^nales ^nd females together In home economics units. 
Give the project visibility. Blow your own horn; via the-school 
paper, local news media, bulletin boards, and coffee klatches. . 

Work cooperatively with guidance personnel. Be willing Xo serve 
the "entire" population In ttje school Including and "e^^ctSTT^" 
non-goal oriented young peopleV*Many students are 1n^ need of 
credits and yours may be just the course for them. You can make 
significant contributions In the lives of such youngsters. 
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9.^ Encourage Interested s^u(lents to recruit their friends. Use plenty 
0^ P.R. The btst public rel at lons^ls word of moutV, so gear your 
course^to the real needs and Interests (ff student!*. Positive, 
highly valuable activities soon become articulated among students. 

* * 

^ 10* Develop brochures tO: 
t^ .^ * acquaint potential students with programs and trem/s^ 

- * build gopd will and a working relationship ;w1th the community 
^ *Jja1n support for funding 

* develop a reputation for the school and/or department through • ' 
reporting of accomplishments 

• . t. . , ^ ■„ 

Be certaffi your* material does not assume all jeaders are on^sex or 

, the other. Remember that male students as well as female students will 
not relate to certain phrases: ' 



you and your girlfriend 
for the guy on the way up^ 
for the mother of tomorrow 



you and your date 

for the Individual or person 

for Tne parent of to(jiorroW 
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IDENTIFY YOUR QOAL 



* Familiarize an audience with programs ^ 

^ Build abodwill and a working relationship with the 
cownunity , \ ' 

^ Provide visibility for the department by reporting 
accomplishments ' ^ ^ 

^ Recruit participants and build enrol Imenf 

Secure support for funding 



. . . To achieve your GOAL, your brochures, booklets and 
'ulletlns must be SEEN and READ .... 



PROCEED TO YOUR GOAL 
-r 



r 

Develop a distinctive, catchy titl? 

-V- 

^ Use short, conclsejsentence structure 
^ Prepare a mock up » I 

► * 

¥f Space the text and select type for readability ^/ 

Use color, design and visuals to attract attention 

^ Show evidence of coed student, participation \ * 

i*r Be accurate and Informative ^ ♦ 

V: theck for sex-b'las and se5? stereotyping 

Implement production and arrange for the distribution 
of the materials 
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TITLE SOURCES 



V 



Buzz Sessions with Students and' Colleagues 
^ Then^s of Current Events 

^ 

^ Slogans, Teenage Ex^firesslons. Exclamations 
^ Song Titles 
H The Bible 

♦ 

Quotations, Proverbs^^ Axioms 
^ Nursery Rhymes ,^ Fairy Tales ^ 
Alliteration 

' ^ Historical Speeches and Classical Literature 
Home Ecbnomlcs Journals and Pertbdicals . 



Be Expressive! 



Convey Excitement! 



Use Imagination! 
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\ Tou Lignt up viy LiTe 


equipment and/or 
Interior design 


Bible 


'Am I hty Mother's Keeper?* 

* 


family living >, 


Bible 


'Many are Called But Few Are 
Chosen' 


career developmeVtt 


AM Iteration 


'Kids. Kisses KindrtA^^' 

t 

ft 

— — 1i - 


pcirenbing, vni iq 
devel opment 


proverb ^ 


'Taste Makes Waist' 


' foods, nutrition 


nursery 
rhyme 


'Pocketful of Rye/Money/ . 

f^roblems^^c. ' 




consumer^managem^nt 


nursery 
rhyme 


'A B C's of ' 


If 


nursery • 
r^yme 


^ Whittle While You Work 


r- 

foods; nutrition 
management 


expression 


'For Heat's Sake' 


equipment 


expression 


'Get With It: course title' 


recruitment 


Declaration 
of 

Independence 


•Life. Liberty,- and' the 
Pursuit of • (tltle^ 


recruitment 

• 


Shakespeare 


'To Be or Not To Be' 

■ ■ - ■ ■ 1 I > ■ ,., 


personal management; 
career development 


proverb 


'A Stitch In Time' 


clothlrig Instruction 



2U 
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IV. BULLETIN BOARD IDEAS- 

Family Relationships/Child DEVELoiwir 
, FboDs/NirrRiTioN 

HoUSING/ElQUIPMbir •. 

Clothing/Textiles ^ 

C0NSUMERyfVW«3EMENT 



ERIC 



3i 



Bulletin Bodrd Ideas 



Make use of the various methods available to succeisfully convey* Ideas 
and concepts. A bulletin board can be a valuable teaching tool. Through 

the use of visual a1ds-» the teacher can reinforce virbal Information and 

present concrete* fmages of people In all human roles. 

General Suggestions , , . ' 

I 

1. Use themes that will attract students of "both sexes ; 

2. Choose attractive color schemes. Avoid assigning traditional colors 
such as pink for girls and blue for boys. ^ 

3. Include people In non-traditional^ roles. . ' * 

.* 4. Plan board^ with designs and symbols that are appealing to all ^ 
^ ^ Individuals. Avoid arrangements that may be associated only with 
^ masculinity or femlrrlnlty. 



1 




HOME ECONOMrCS 
I J ' S YOUR B Jlj^G ! 

Career 

Family Life 
Leisure Skills 



Generillzatlon: Participating 1n home econbmlcs classes provides 

opportunities for developing skills and competencies 
• to enhance the quality of Individual and family life. 

i6 
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Single Parents 



ExteiWecl F«iirt1y 





V 



Couples 



ALL 
I N TH E 

FAMILY 




Nuclear Family 



ERIC 




Groups 



Single Person 




Gener.H»t1on: • Family unUj..ln o^f {yci^^^gan i^,l%T^MLi&SimJm^ 



Bulletin Boar ds 

Family Rel a 1 1 onshi ps/ChI 1 d ' Devel opment 

A simple and easily constructed bulletin board in the area of Humari 
Relationships might be centered Around the words, "All In The Family." 

1. Students can be- encouraged to share in this learning .experience 
by adding pictures of different lifestyles to the board as they 
find them. v 

2. Ai. various lifestyles are added to the board,' classroom discussions 
c^ dispel some of the stereotyped notions that studetits may liave 

^ developed. 

3. Positive and negative aspects of different relationships c^n be 
explored. ^ ^ 

4. ' The options that are available for males and females can be dis- 

cussed leading an understanding of more hirnian roles.. - 



V r 



-Visual displays may also be used as a springboard for future studies. 
Perhaps the "All In The Family" board could lead to a unit on parenting 
child development, or consumer management. 



I 



\ 

f 
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PLAN 






STORE FOOD SAFELY 



SHOP CAREFUL 





COOK WISELY 



Generalization: Knowledge of basic food and meal management techniques enables 

'individuals to nourish themselves properly in any life situation. 



) 



Effective bulletin boards will be simple, practical and give direct 
information. They will show studehts of either sex how they can relate 
the knowled^and skiMs they will, acquire to their da-ily lives. Some' 
poss-ible scenes might be developed around: 

Snack foods • r 

Dietary requirements for the male and female athletes 

Food and meal management for parties 

Cooking for singles 



A camp scene might be an interesting way to display Information about 



r 



meal management. 

1. Choose a tent or any other piece of camping e'jjuipment as a central - 
object. ^ . . ' ' ' 

2. Since the central object i.s not the main message being stressed, however, 
V ke^p 1t'tn>roportion to the other information you will display. 

3. ■ In .the four corners ofjhe boarcj display scenes or figures conveyihg 

the fundamental steps of meal nianagement. "in very sample terms. 

4. Make the overall display relevant to everyone by depicting members of * 
both sexes. 

5. Avoid portraying people in traditional gender defined roles. 



A variety of living situations are possible in today's world. You can 
visually communicate this message to your students. Make them aware .of 
the value^t ^oods and nutrition courses have for all of them. , 
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BE 

QUIPPEO 

FOR YOUR 

FUTURE 



I 

! 




Generalization: IndividOaU who 



household equipment are better pfepared for independent lives. 



LEARN 

^SE 
AND 
CARE 

OF 

HOUSEHOLD 
EQUIPMENT 




basic us^ and care of 



^dern. technology ^nd varied lifestyles have provided individuals - 
. with many new choices to make In the areas of housing and equlp^nent. • 
Bulletin boards in^thes. areas can be used tp create an awarenesn^rT ' ' 
^ail students. They should encourage all individuals to think of • 
• acquiring skills" to prepare for their future. To help students think' 
In terms of acquiring skills and knowledge based on needs rather than 
sex ^oles\ boards might be designed around: * ^ 

Jf^,elch^^-^^ of housing units and the advtrvtages or disadvanta^ 
mighHse i?^ ^.^'^^''"^ "^^^ different members of a household 

\ " Apartment size appliances for IndWendent living. 

Basic etfuipment for startiog a home. ' ' 

^nKKL'*^^^^"^'* around a special interest such as. painting, 
nobbres, or mljsic. * 

A bulletin ojard that might make students mpre awart pf the need for 
all individuals to participate in the processes involved in their daily 
lives is one that depicts someone in a non-traditional role. 

1. Convey the message through the use of simple lettering. 

• , 2. Add basic figures to achieve the visual impact and expose 
students to new ways of thinking. a^u e 

Students who are encouraged to view thelr/housing needs in terms of 
human .roles'are bett;er prepared to contribute to their Jiving environments 



a I t" 



time_out! 



o n o 




I 



oar 

<9 



V ^ ^ (^•^ 



C r. 




0 


% 




• 






* 

0 
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SCORE 




BY 



SEWIN 



Generalization: Knowledge and techniques acquire'd in clothing construction ' / 
/ provide the individual with ski lis. to meet basic needs as well as ' ' / 
, to pursue creative. interests. s 



Olpthlnq/Textiles ' ' ^ ' ■ 

Enthusiasm can be generated for a unit by, relating i(i to the real li^e 

situations^ to which it applies. A bulletin board is an excellent way 

to point out the vast number of applications that clothing and textile 

*^kills have for males and females. Some appealing themes may include 

the current trends, that are so popular with teehngers today, such as: 

• . /" ' ' ' 

^ Patches sewn 09^ pants/ 
^Sl?torative stitching on qarments 
^ Craft Items • . 

^^^ports >goods 
Track shorts 

Attractive displays may include real items but the teacher can also - 
encourage students to explore a unit by appealing to them through a 
cd,tchy theme. * ^ 



1. Choose titles fV'om songs, books, movies or any other current 
trend. A simple "time out", that is used in all sporting' • 
events, may catch the eye. 

. Relate the theme to the important points you want to make 
through symbols and designs. 

3. Avoid arrangements that may be associated with traditional 
thoughts of mascul inity or femininity. ' 
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DONT 
HUSTLE 




COMPARE 
PRICES 




4» 







READ LABELS 



CHECK DESIGN 



EXAMINE 
CONSTRUCTION 



V 



COMmilSON SliOP 

Genera,! Izat Ion: Comparison shopping techniques help consumers utilize 

their resources efficiently. 



Consumer/M dnaqerofent 

< 

Non-stere<ityped bulletin boards appeal to the needs of all individuaU.. 
The bulletin'toard may motlvate^student'5 to learn more ?ibout a specific 
unit. For instance, suggestions for some general themes stressing the 
need to be more alert consumers and better managers might be: 

^ Buying on credit 
1^ Conservation of natural resources 
^ ^ Budgeti ng 

Consumer laws • • 

^ Compi^ison shopping 



A bulletin b6ard based on comparison shopping, for example, may center" 
around an article that attracts the attention of eithencsex. V' 

1. A central objett such as jeans may be cut from construction 
paper or fabric. If the board is large enough ah actual. 

; pair of jeans is eye catching. / . " ^ 

2. Advertisements cut from magazines, flyers, newspapers and 
catalogs may point out the different prices and/or styles. 

3. A label or hang tag may also be noted. 

4. Captions stress ithe different -points of construction and 
design.^ 

By- relating more specifically. toSftf of your students yoli will encourage 




them to develop the skills nece^ry;to become more independent human 
beings. " " 
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fUfCATiONAL STRATEGIES FOR EXPANDING ROLE OPTIONS 

Teaching Techniques that Work 
Career /Viareness . 

» 

Careei^areness Activities 

Evaluating Resolirce Materials 

Using Sex Stereotyped and Biased Educational I^^terials 




Teaching Technl^ques That Wor^ 

The teaching activities presented here are the suggestions of the 
participants in the New J ersey workshop. 

They are examples of learning opportunities that have been found 
successful in their coed* home economics classes for expanding role- 
options. Look them over. You might -capitalize on their experiences. 

*A . - . . . . ■ . 

Family Rel a tions/Child Development ' . . 

1. f Role play familiar situations in students' lives by reversing ' 

sex roles. . " 

2. Discuss mate serlection. Assign each- person to make a list of 

, desirable and undesirable traits. Combine the lists and discuss 
the similarities and differences according td sex. 

3. Have students evaluate children's literature and prime time 
television for role stereotyping. 

4. Hav^ each student write his/her ideal marriage contract including 
expectations and responsibilities for both partners, 'Repeat 

, the exercise, asking students to respond as members of the 

opposite sex. Compare the two responses and have them'discuss ^ 
the differences. 

5. Invite a male teacher and his wife to participate in a discussion 
about their parenting responsibilities. Since students probably 

^ know one of the individuals, they will be able to view both the ^ 
mother's and the father's role as equally important: ? 

6. Role play (^complete with props) sttu^jtions which niay^ arise in 
babysitting, child care, or family life. Al low" students to 

• assume roles of the opposite sex to understand .anpther view- 
point. 

7. Have students survey local child care options for working parents. 
Not 'only is this activity a practice in/^^ comparison of ewality, 
cost's, hours available and facilities, but it can'also^ used 
.to create awareness of the needs of working parents. 
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^ Fpods/Nutrltlon 



1. Rotate the work schedule to allow each student .a chance at the 
food preparation Jobs .and to become aware of the varying 
responsibilities. - 

2. Assign all the students a prll^Ject demonstrating the prepara- 
tion of a favorite food item. Students see rt»ales' and females 
in the role of cook. 

i ( 

• 

3. Start a classroom' garden. Each student plants ope vegetable. 
Whil^ the plants are growing, .students prepare vegetables in 

a variety of ways^ At the end^ of -the tinit. students may. take 
plants home. Discuss careers related to food production. 

4. Make recipe titles and food choice's appealing to both sexes. 
Avoid items such as tea sandwiches, lady fingers, etc. 

5. Have students keep recards of ' the food preferences in the school 
cafeteria. Write an articlf^ on the results for the school paper. 

6', Remove- the ingredient lists from a variety of food packages. 
See how many foods students can identify from these clues. Use 
this to Introduce a lesson on '^beling. 



Clothing/Textile s 



1. In clothing laboratory have each student repair, alter, or 
decorate a piece of clothing. Students learn that_even if 
thev don't wish" to construct new items, they will learn basic ' 

^ . skills that will be of use.- * 

2. Choose patterns which feature both male and feWle versions of 
the same outfit. The class shouliJ not choose a pattern on the 
basis of sex but for appropriate construction concepts. 

3v. Include pattern posters that .show both sexes. ^ 

4. Qemonstrate the mechanics of a sewing machine. Remove parts 
to show how it works. Teach proper cleaning and oiling. 

5. Allow students to make sports equipment such as sleeping bags, 
ski jackets, and smill tents. 



i 
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Interior Design/Mousing/ Equipment 



1. Write an article or demonstrate how to reflnlsh furniture, 
paint, or wallpaper a room, or build a simple piece of 
furniture. ♦ 

2. Videotape or report to the class a consumer study on a 
product used in the interior design field. 

3. Design and construct an item for decorative enrichment, for 
example, plant hangers, wall hangings. 

4. Design a living envircMpent for a particular lifestyle 
* popular today , such a#recreat1onaV veh+eTes^. ^ 

5. Role play families investigating the choice of appropriate 
housing. Include the problems of lifestyle, financing, 
maintenance and others. Discuss the responsibilities of 
each family member in the decision making. 

6. Develop mock commercials. "Students to explain the workings 
♦ and characteristics of commonly used household equipment as 

food processor, jig saw, and wet/dry vacuum. 

7\ %study of energy use in the home might lead to a contest 
to see which student can enlist the aid of his/her family 
in energy conservation measures and come up with the greatest 
reduction in energy consumption for one month. 

C onsumer/Management ^ 

1. Have home economics class assume responsibi-lities for managing 
a school activity such as a class dance or field trip. Assign 
tasks without regard to $ex (ex. publicity, sale of tickets, 

, refreshments). ' / 

• * 

2. Have students complete hypothetical income tax forms to develop 
awareness of financial resources and management. 

3. Using role playing, have students, simulate reversal of iaidily 
roles and responsibilities, for Example, head of the household. 

■> 

4. Simulate a small business enterprise. Ask students t^ assume 
all responsibilities fqr management tasks. 
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Future Studies 
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Student*; generally benefit .from discussion of their future 

life plans. Ask them to project roles they would like to perform 

in the future. 

■* , * ■ 

Then repeat the exercise again, this time asking them to respond^^ 
^ as a member of the opposite sex. Ask students -to compare the two 
responses and have them discuss the differences. 

or 

' Students can draw their own timeline from birth to age 2* Indicating 

their achievements every five years along the way. 

Note: The myths and realities of women's roles In the world of home 
and work will be found 1n^ theappendlx. 



Career Awareness ' . 

An Integral part of teaching in Any content area is to have all 
students become aware of related career possibilities. I|t is 
important to emphasize expanding opportunities based on human roles 
rather than stereotyped ^ex roles. For example: 



You are about to have the tires changed on your car. As you 
talk to the manager of the gasoline station you notice that 
of the three attendants, one is a girl, and that she has' been 
assigned to work on your car. f 

Question: How confident do you feel that thej||r^ 1 1 be 
securely placed on your car? ^ 



General Suggestions./- 

Your existing curriculum^ provides many opportunities to increase career 
awareness in students. Some techniques which will be helpful in stimu- 
jlating the examination of future roles are: 

A. Use vaiae clarification strategies to help students identify 
motivating factors in setting goals and priorities for 
career selection. - 

B. Have students assess their individual strengths and weaknesses. 

C. Point out the hepd to make a career choice based on skills, 
interests and abilities- rather than sex roles. 

D. Encourage the development of knowledge and skills fn fields 
of interest to students regardless of their sex. 

E. Help students explore career opportunities in areas that have 
not traditionally employed^ members of their particular sex. 

F. Provide students with non-traditional rote models' to stimulate 
^ their interest in a ^ietf'of career possibilities. 

G. Offer as many career exploralplon assignments as feasible. 
Emphasize how particular learnings, in home economics are 
useful in future roles, chi Id <levelopment, pediati»ics, 
nutrition or medicine. 
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Suggestions for C areer Awareness Acti vities: 
Foods/Nutrition . * . 

1. Have students visit local restaurants, hospitals, 
catering firms or retail food stores. 
Compile a list of positions that are available In the 
field. 

3. Have students make a checklist of the positions that they" 

--do not like 
--might like to try 
^ --would really like to have 

.4. Holc^ class discussions noting the particular requirements 
for a position. 

5. Inquire about the skills students feel they haye acquired 
or may need to acquire for the position of their choice. 

^. Note whether or not students have chosen positions that have 
traditionally been filled by a particular -sex. 

7. Help students explore the reasons for their career choices. 
Stress the need to make choices based on ijjterests and r 
abilities. ' • • 

8. Simulate a food assembly line in class - include time-and- 
motion studies. . ' 
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1. Have students set up a clothing labo^-atory based on - 
• . 1nformdtiQ.n they, have read about the apparel industry. 

2. Select students for .roles that will require them to 

.J • . 

c^rry out tasks, that have not been traditionally per- 
formed, by membe4fVbf that sex: 



(y 



--selection of fabric 
—cutting the garment " > 

—sewing - using factory piece work techniques 
--pressing 

--modeling . »^ 

--sellTng 

Have students discuss their feelings about 

the role they have played. 

Ask them to note any particular difficulties 

a person of either sex might have in carrying 

out this position. 
•3. List .some of the advantages and/or disadvantages involved 
in having only members of ope particular sex hold certain 
positions. 

4. Heighten career awareness; investigate ^the jobs of several 
individuals from the garment industry. 
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' 1. Undtrtake a project involving s1|udents in actual working 
situations. For example, members of an interior design 
or housing c^ss might rehabilitate a loeal community or * 
chi Id care center. 

2. finp^vasize the skills required. for various positions and/or 
the/ need for further training. 

3. Entourage students to explore various jobs based on their 
interest and abiliti|^. For example, girl^ may prefer to 
hang draperies, build shelves , or tile floors. Boys may wish 

% 

to select fabrics, coordinate color schemes or sew^slip covers 

4. Have students work in pairs {one male,' one female) performing 
tasks related to the job in which they have shown i^rrterest. 

Al low students to assess the performancp\pf 
each partner while carrying .out their 
assignment. 

/ • 

^ Ask students to explore careers related to 
the skills they are performing. 

When students are making their field tr-ips 
ask them to note how many males or females 
are employed in certain capacities. Discuss 
reasons why one particular sex may dominate 
/ certain positionSv 

5. ' Ask a Student to investigate and report on the career ladder 

( of an interior designer. 

■■ • • * . ■ ^' / • • 



Consumer Econoinics/Management 

1, Have students gather Information about consumer related 
careers from a variety of sources. R)ss1ble sources are 

textbooks, libraries, career resource centers-^ guidance 

•■■ - » 

counselors, newspapers, magazines, state employment offices 
* and people actively Involved In consumer education and 
protection careers. 

Have students role play a consumer protection worker by 
evaluating a product based on standards of safety, quality 
and performance^ 

Students may gain more insight Into the responsibilities of 
^ a^^risumer protection worker by ev>aluat1ng products not 
traditionally used by their sex. ^ For example, girls could 
Investigate power saws^ automobile Jacks, electric razors, 
V or men's work clothing. Boys coiild evaluate 1-teftis such as 
electric cupllng Irons, food processors, bajby equipment, 
washing machines, or handbags. 

3. Hold class discussions based on the product evaluations. 
Encourage student:s of either sex to suggest factors that may 
have been overlooked In the evaluations. 

Stress the need to have members of both sexes contribute 

their knowledge and skills In this flefld for the benefit ofv 

\» ' ' . 

' all mankind. 

4. Examine the role of. counselors who help families dnd 
Individuals assess and allocate family resources. 

- • A6 ' 
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Famil y Relations/Child Development 

1. ' InVite'^as guests men and Women that represent rionr 

traditional roles such as: female members of the clergy, 
women athletic trainers, male nurses, male flight at- 
^ tendants, male dieticians, male nursery teachers, female 
, ^ * food service managers. Allow students to ask any 

questions they may have/ " ~ 

' ■> ' . 

2. Encourage students to think of careers in terms of human 
roles by inviting men/women who hold' the same position. 
Pediatricians, marriage counselors or dual career parents 
might be good role models. 

« 

3. Have . students participate in actual experiences by 
beconipig peer counselors, or child care aides. 

V 4. Provide simulation activities-through the use of games 
to enable , students to experience a variety of roles. 

Career choice should be an evolving process, based on exploratory 
experiences. All areas of home economics provide the opportunity 
to examine roles. Ifeachers can provide strat^es and techniques 
for students to examine alternatives an>j evaluate the ad\/antagfes 
and disadvantages of a particular job or occupation. This will 

dp studients to make life choices based on their interests- 
"3n||bpapabil ities. 

• . ^ . I 

• > 
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Evaluating Resource Mater ials 

Educational materials influence students' attitudes towards sex roles, 
The primary function of any textboqk* .ftlm, or pamphlet is to provide 
information about" a particular subject. The language and pictures 
used can -portray males and femahes in restrictive and ster^typed 
patterns. ' 



Select any^lO consecutive pagies from a classroom textbook. 

^' t 

•Study the pictures and words. 

1. How many girl^re' pictured? What are they doing? 

2. How many boys are pictured? What are they doing? 

3. Do the learning activities favor traditional sex roles? 

4. Is the language sex biased? | 

Unless the textbook is extraordinary, it is t^robable that the sexes are 
portrayed differently, ^oys are "doers" and girls "are". This message, 
is, conveyed over and over in educational materials and the media.' 

A. 

Teachers need skills *in analyzing materials used-in clas-s. Now that 
courses are open to males and females', t^)^e subject fnatter needs to be 
expanded to include both-sex'es. Abilities, traits, injterests and 
activities should not be assigned on the bBsis of male or female 
stereotypes. Both men and women should be shown: cooking, cleaning, 
makrng household repairs, dl^^ ng laundry, washing the xar, and taking 
care of children. Both men an^'women should be shown: making decisions, 
part-icjpatinq in spores, writing pqetry, working in factories ,* stores 
and offices-, playing musical 5hstruments , practicing medicine and 
law, serving on boards of directors, and making scientific discoveries. 
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Evaluating Resource Haf riala i t 

Teachers may be able to identify sex biae amfl sex stereotyping i 

educational materials with the use of this guide, 

.4 

1. Does the title lend itself to both* sexes? 

2. Does the materiiil make both male and female students 
comfortable in learning 4^b(»ut the subject? 

3. bp males and fetl^les appear frequently in photographs, 
iiAustrations^ acid case studies? . . . . 

^ 4. httt there pictufres of male and female students, teachers, 

and adults in non-stereotyped roles? 

(Any single pafrent rfamilies shown? Any men as caretakers 
.of young children? Any women as breadwinners?) 

■ V 

5. Does personification of inanimate objects as ^ell ' 
animals involve the female as frequently as male, with- 
out traditional stereotypes? ^ip^jfor example , thar she blows!) 

6. ik unbiased language used? 

Such as males and females referred to as: people, 
persons, he/she, or they ^\ 



m 

7. Is the reader given the impression that interesting, accept- 
able, or achievement-toriented females are the expert ion? . 

8. Do learning activities and projects avoid sex stereotyping 
according to past tradit^ional roles? 

9. Are traditional female values such as concern l^or peop^le, 
sympathy, and gentleness given as much re^^pect and iittention 
as the traditional male values such as strength, competition, 

and independence? * ; 

Are all of these^ values offered as appropriate to all people? 

10. Does the mfiiterial ►dispel the myth that homemaking is only ^ 

Tor females e^nd outside employment is only for males? 

Is it demonstrated that males an^ females have the right 

to pursue the same occupatiojns? . . ^ , • . . . 

11. Are a wide variety of family lifestyles portrayedAftiging 
from single adulthood, to the traditional marri^ige to dual 
career families? ^ 

» 

12. Are the personal needs of maleseand females in adult life 
stressed in the ar:«as of family relations, child care, 
Housing, foods and nutrition, management, clothing 
selection and. construction? a^. 
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Once bids and stereotyping, have been idenyfie^i, many teachers will ask, 
"Hot* can I use these materials now?" f^rhaps one of the njost effective 
wayi to overcome these problems is to deal with, it directly. Draw 
class attention to any secti^s which are heavily stereotyped. Make . • 
the textbook or film itself the topic of discussion. Increase studenr 
awareness by having them evaluate th^ir own textbooks. Students can 
devise their own criteria or use those suggested here. Having 
■students examine samples- of stereotyping in language and pictures will 
hopefully lessen^ the impact and provide new inf^ormation'.V Some olass- 
room strategies are suggested: 

' r 

* At the beginning of the school year,. spend one or more classes 
analyzing educational materials. Discuss stereotyping ^and point 
out the facts and fallacies present. , Compare (different textbooks. 

* Supplement lessons with up-to-date. materials such as artictfes,^^ 
^ filmstrips, and handoijts which are free from sex stereotyping. 

* Study the subject of/"Bias and Stereotyping", book for pictures 
of males and -C^inal^ in stereotyped and expanded roles. Aslf 
students to bring in pictures which might bemused to reptSce 
illustrations in the textbook. » • 

* Use- bulletin boards, displays and showcases to?present both 
males -and females in expanded rojes. 

. ■ . . 1 

* Use outside resource persons as. guest speakers. for class, teople 

- in non-traditional roles and jobs .would b$ especially interesting. 

* Have students analyze pamphlets, magazines and articles used in 
class. Ask students to edit materials which are heavily biased 

* and stereotyped. Rewrite case studies and activities. Correct 
sex biased language using feminine and masculine pronouns or 
neuter pronouns. 

* Do a unit on 'Semantics". Have students study the difference 
between negative, demeaning, exclusionary and neutral language. 
Find examples in textbooks. 



The need for new male-female images to provide students with expanded 
role options is obvious. Educationjal materials can help to portray men 
and ifltomen as free to assume roles traditionally limited to one sex. 
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Excerpts fi;om Public Law 94-482 - Education Amendments of 1976 

The following sections of tSe Act deal specifically with sex bias 
and/pr sex stereotyping. « 

Titl e II - Vocational Ed ucation 

Part A - State Vocatiopal Education Programs 

"Declaration of Purpose" 



Section 101 




(3) To develop and carry out such programs of vocaTTonaT 
education within each State so as to overcome sex 
discrimination and sex stereotyping in vocation^J 
education programs ^including ^programs of homemaking), 
and thereby furnish equal educational opp'ortuni ti^ 
in vocational education to persons of both sexes. 

"State Administration" 

Section 104 (b) .(1) ' - j 

Any state desiring to participate in the programs authorized by 
this Act shall also assign such full-time personnel as may be 
necessary to assist the State Board in fulfilling the purposes 
of this Act by ^ 

(A) taking such action as may be necessary to create awareness 
of programs and activities in vocational education that 
are designed to reduce sex stereotyping in all vocational 
education programs. 

(B) Gathering, analyzing, and disseminating data on the 
status of men and women, students and employees in the ) 
vocational education progr'ams of that State. 

(C) Developing and supporting actions to correct iny->roblems 
bro'ught to the a/ttentipn of such 4)ersonnel tlirough activities 
carried out under clause (13) of this sentend«.._^^ 

(D) Reviewing the distribution of grants by the State Board 

to assure that the interests and needs of women are addressed 
in the projects assisted under this Act. 

(E) Reviewing all vocational education programs in the State 
for sex bias. 
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(F) ^Monitoring the Implementation of laws prohibiting sex 

discrimination in iill hiring, firing, and promotion 
procedures within the State relating to. vocational . 
education. - 

(G) Reviewljig and submitting recommendatiohs with respect 
to the overcoming of sie>^ stereotyping and sex bias in 
vocational education prcmrams for the annual program 
plan and report/ / 

(H) Assisting local educational agencies and other interesting 
parties In the Statin improving vjocational education 
opportunities jjor women. ,^ 

(I) Making readily j^vai 1 able to the State Board, .4;:he State *. 
and National Advisory Councils on VodationaVEducAtiorf, . 
the State Commission on the Status of Womer^s^e/Wipi-l^^ 
sioner and the general public infoVmation dev^Tope<f jj^ 
pursuant to this subsection. ' . ,^ 



"Curriculum Development" 

Section 133(a) Funds available to the states under section"130(a) 
may be ifted for contracts for the support of curri-culum development* 
projects including - , 

(2) the development of curriculum and guidance and testing 
materials designed to overcome sex biaS' in vocational 
education programs and support services designed to 
enable teachers to meet the needs of individuals enrolled, 
in Vocational Education programs traditionally limited 
to members of Ihe oppQsite sex ' ' ^ 

t 

■Vocational Guidance and Counseling" . 

Section 134(a) Not less than 20 per cent of the funds available 
to the States under Section 130. (a) shall be used to support pro- 
grams for vocattohal devel6pment guidance and counseling programs 
and servic^BS which, subject to the provisions of subsection (b) 
shall include 

(4) vocational guida.nce and counseling training designed to 
acquaint guidance counselors w!ith (A) the changing work , 
patterns of women (B) ways of effectively overcoming 
occupational jsex stereotyping and (C) N^ays of assisting 
* girls and women in selecting careers solely- on their 
occupational needs and interests and to develop improved 
career counseling materials which are free;' - 
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"Vocatlorial Educdti(^Personnel .Training" 

Sectfon 135 (a) Funds available to the States un.^er section 130(a) 

m^jy be used to support programs or*' projects designed 
to improve the qualifications of persons serving 
or preparing to, serve in vocational- education 
programs including teachers, administration* 
supervisors, of vocational guidance andj:ounsel ing 
personnel. Including programs or projects- 

* (2) which provide In-service training for vocational 
education teachers and oth^r staff members , to 
. ^. Improve the qu3rltty of instruction, supervision, 

and administration of vocational education procirams 
and to overcome sex bias in vocational education 
, . . programs ^ . ■ 

'.'Grants to Assist i-n Overcoming Sex Bias" 

Section 136 Funds available to the States upder section 130{".) , 

. ' . may be used to support activities which show 

'. promise of overcoming sex stereotyping and bias 
. ' in vocational education ~ - 

Subpart 5 - Cdnsumer arid^ Homemaking Education 

"Consumer and Homemaking Education" . . . 

Section 150(.b) (1) Grants to states under this subpart may be 
"* used, in accordance with five year state plans 

and annual program plans approved pursuant to 
section l04, solely for (1 ). educational programs 
in consumer and homemaking education consisting, 
of instruction (A) encourage participation of 
both males .and females to prepare for combining 
the roles of homemakers and wage , earners (B) ' 
encourage el iijiinatlon of sex stereotyping in 
- ' consumer and homemaking education by promoting 

the developme^it of curriculum materials which 
deal (1) with increased numbers 

■ ' ' (A) Students (includinq information on ^ 

their race and -sex) 
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'-^'Ndtional^ Advisory Council on .Vocetlcn Education" 

Section 162(a) (6) (The National Advisory Counci l' shal 1 Include 
individuals-) • ^ • ■ , • » 

(6) who a women with backgrounds and ,expeVlen.cei In em- 
plovnient and training programs, who ire knowTedgeable 
with respect to problems of sex discrimination in job " 
training and In employment, including women who are 
. members of minority groups and w|»o have. In addition 
• to such backgrounds and Experiences special knowledge 
of the problems of discrimination In job training and 
. employment against women "who are members of such groups 



Titl0 V 



Technical and Miscellaneous Provisions 



Part B-MisceTlaneous Amendments , 

Section 523(a)- The ^Commi ssl oner of Education shall carry out a 

stu(5y of the extent to which sex discrimination 
and sex stereotyping exist In all vocational- 
education programs assisted under the Vocational 
Education Act of 1963, and"af .the progress that 
has been made to reduce (fr eUnlnate such dis-. 
crimination and stereotyping In such programs . 
. and In the occupation for which such programs 
prepare students. The Commissioner shall report 
^ the results of such,stud^ together with any 
recommendations witji respect thereto, to the 
Congress within two years after the date the 
enactment of this Act. 
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U S n^'PARTMF \ 1 (X I \IU)K 



THE MYTH AND THE lUSALlTY 



m\\ 

A wom|Ln'5 place is in the home. 



Women aren't sQriousXy attached 
to the labor forces they work 
only for extra/pocket, money. 



Women are out ill more than 
male* woVkors; they «08t thd 
comp«my moro. 



HomemaKing in itueir is no longer a 
full-time Job for most people. Gooda 
and aei^vicey formerly produced irr'\he 
home are now commercially available; 
laborsaving deNrices have lightened or 
eliminated much work around the home. 

Today more thao half of ^11 women 
between 18 and 6u years of age are 
in the labor force, where they are 
Ifiakihg a substantial contribuiion 
tp the Nation's eo^pomy. Studies 
show that 9 out of 10 girl^ will ' 
work outaide the home at some time 
in their lives. 

Of the nearly 34 million women in 
the labor force in March 1973, nearly 
liaif were worlJin^', because of pressing ' 
econom'ic need. *Riey were either 
yinfi;lef widowed, divorced, or sepa-' 
rated' or' had huiJbandr* whose incomes 
were less than $3,000 a year. Another 
U.7 million had hur.bands with incomes 
-between $3,000 and $7,000.1/ 

A recent Public Health Service study 
shows Little difference in the absen-' 
tee rate due to ilineys or injury: 5.6 
days a year for women compared with 
5.2 for men. . . 



Women ^don't work as lon^ or 
as regularly as their male 
coworkers} their""trainirxg 
is costl^^ — ahd largely 
wasted. , * 



V 




A declining, number of women leave 
work' for marria^^e and .children. Bat 
even^among those who do 'leave, a • 
ma^rity return whon tHeir children 
are in school. Evon with a break 
employment, the avera^^e vrc)man v/orl 
has a worklife cx|-)ectancy of 25 ye 
as*(.*ompared wi'th yea-rs for the, 
average male \.Tn*kbr. The single 
woman avetrnges A 5 yea^s in the labor 
ft)rce- 

Studies on labor turnover indicate 
that net differoncos for men and 
v;omen are generally small. Tn manu- • 
facturirjg industries the ^68 rates 
or accessions per 100 employees* were* 
U»h for men and 5-3 for women; th? 
respective separation rates were 
4.4 an4 5.2. 



i/ The 'Baraau of Labor Statistics estimate for a low standard of living 
for an urban family q£ four was $7,366. in autumn 1972. Ttits estimate is 
for a family cqnaiating of an employed husband aged .38, a" wife, not emplojred 
outside the* home, an 8~year-old girl, and a 13-y6ar>old boy. . 
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Ntrrisd mmm Uikt JoIm %\m^ 
from mmi in faeti %h«y ou^i 
to quit thoM job* thty now 
hold. 



Womtn nhlyuld itlck to «*Hoiii#n*« 
Jobs** and »houldn*t ootupletd 
for ••••n** Jobs.** 



NoMn donH Mnt rtspoMlbilit/ 
on tho Job| thty don't wwit. 
promotions or Job ohangts iM.oh 
add to thoir load. 



Ikt M|>lo]fMnt of Mothers Issds 
)^o^uvsnlls dsUnqusncyJ" 



Thsrs Mrs 19.8 million Mrrisd woMn 
(husbsnds prsssnt) in tht labor fores 

In March 1973 j the number of unsmplofy^d 
issn was 2.5 million. If all the married 
women stayed home and unemployed men 
were placed in their Jobs, there would 

be 17.3 million unfilled jobs. 

Moreover^ most unemployed men do not 
have th« education or the skill to 
Gualify for many of the? Jobs held by 
women f such as ueoretarieSf teachers » 
and nurses. 

Job requiroments, with extremely rare 
exceptions, are unrelated to sex.* 
Tradition rather than Job content has 
led to labeling certain Jobs as women *s 
and pthers as men*s. In measuring 22 
inherent aptitudes and knowledge areas, 
a research laboratory found that there 
is no sex difference in U, women excel 
in 6, and men excel In 2. ^ 



Relativslor few woaien have been offered 
positions of responsibility. But i^isn"' 
given these opportunities ^ wosHini -like 
men, do cope with jo^ responsibiXitiss 
in addition to peraoAl or family 
responsibilities. In 1973, k*7 mirllion 
womsnrhsld professional and technical 
Jobs, another 1.6 million worked as 
nonfarm aianagers and administratore. 
Many others held supervisory Jobs at 
all levels in offices and factories. 

Studies show that many factors must 
be considered when seeking the oausss 
of juvenile delincniency. Itiether or 
not a mother is employed does not ' 
appear to be a determining 'factor. 

These studies Indicate that it is 
the quality of a mother* s care 
^ather than the time consumed in 
such caire %^ich is of major signif- 
icance. 



Nan don^t like to work for 
wosMn supantlsors. 



Most men who complain «bo^t women 
supervisors have never worked for 
a woman. 



In one study where ^t least three- 
fourths of both the male and female 
respondents (all executives) had 
worked with women managerd, ,their r 
evaluation of vromen in - management , 
was favorable. On the other hand, 
the study showed a traditional/ 
cultural bias among those wKo 
reacted unfavorably to women as 
managers. 

In another survey in which 41 percent 
of the reporting firms indicated 
that they hired women executives, 
none rated their performance as un-< 
satisfactory; 30 percent .rated them 
adequate; percent rated them the 
same as ^their predecessors; and 8 
percent rated them better than their 
predecessors. 



Kay 1974 (revised) 
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PjpJec t Parti Qi pants 



Barbara A. Brov/er 

Henry B, Whitehorne Middle School 

Verona, Mew Jersey 



Lynn Catanio 

George g' ^White School (K-8) 
Hillsdei^, New Jersey 

Ruth CaBsetta 
Little Falls School ,#1 
Little Falls Township, New Jersey 



A41een Conover 

Pascack Vall^ High School 

Hillsdale, New Jersey 



Pequannock Valley School 
Pequannock Township, New Jersey 

Gale Holster 

Woodrow J^ilson Junior High 
Oifton, New/Jersey 

CI a i re Jack.Tyn 

Christopher Columbus Junior High 
CI if ton. New Jersey 

Gail Linvonchak 

South Orange Junior High 

South Orange, New Jers'ey 

Sue Marshal 1 
Harding School 
Kenilworth, New Jersey 

Angela Oliveri 

West Central ^Sa tell ite 

Paramus, New Jersey 

Denise Rostel 

South Orange Junior High 

South Orangfe, New Jersey 

Jean 5tark 

Lincoln School 

Ridgefield Park, New Jersey 

Dfane Tczap 
Hawthcrne High School 
Hawthorne, New Jersey 

Laura Tufariello ^ 

Henry B. Whitehorne Middle School 

Verona, New Jersey 




Mary Greaves 
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